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ABSTRACT
INSTRUCTIONAL PRACTICES IMPACTING STRUGGLING EIGHTH GRADERS’
READING ACHIEVEMENT: A NON-EXPERIMENTAL QUANTITATIVE
ANALYSIS

Deon LaVigne-Jones

Despite ongoing efforts to reform schools, the longstanding racial/ethnic
achievement gap still persists, particularly for boys of color; in many cases, the gap is
widening, particularly for students transitioning from elementary to middle school. The
focus of this study was to examine the impact of effective instructional practices for
struggling eighth-grade readers, and how these practices can help bridge the achievement
gap among students from diverse backgrounds. This study utilized correlational research
methods to determine the relationship between teacher qualities and instructional practices
and the reading achievement of struggling eighth-grade students. The study used national
data from the 2013 NAEP Eighth Grade Reading Assessment, including test scores. The
researcher focused on 80 variables from the teacher and student surveys from 170,600
public schools and 151,777 teachers. Factor analysis was used to create factors; then
statistical linear regression models were created to determine whether a significant
relationship existed between the variables and the overall sample and subpopulations.
Three conclusions were made. First, there is a statistically significant relationship between
teachers’ professional and instructional training and student reading achievement at the

middle school level. Second, a statistically significant relationship exists between a



teacher’s classroom practices and eighth-grade reading achievement. Third, there is a
statistically significant relationship between teacher qualities on student reading
achievement for the independent variables of race/ethnicity, gender, and socioeconomic

status.
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CHAPTER 1 INTRODUCTION

Despite time and efforts to reform schools, the achievement gap still exists between
students from diverse demographic backgrounds, and in many cases, the gap is growing.
The achievement gap refers to the discrepancy in academic performance between groups
of students based on demographic characteristics. The gap is evident in student grades, test
scores, course selection, dropout rates, college application rates, and college completion
rates, to name a few. Researchers have cited race and class as strong predictors of student
achievement, but levels of education and school funding also contribute to the gap.

Individuals whose achievement levels are affected by the achievement gap often
have lower earnings as adults, poor health outcomes and shorter lifespans, and higher
incarceration rates. Closing this gap is a public mandate and a focus of federal education
accountability. Yet, despite numerous efforts to reduce the achievement gap, progress has
been slow. The disruptions of the abrupt closing and reopening of schools due to the global
COVID-19 pandemic exacerbated the achievement gap by restricting school access, often
making progress nonexistent.

In response, the government and the public must continue to direct funding sources,
appropriate programs, and educational policies aimed at closing the achievement gap to
keep our society strong. School systems and their leadership must adopt practices to meet
the needs of today’s students. The role of the middle school teacher and what she does
yields great influence on the students in her charge. Teachers must maintain rigor and teach
at high levels with high expectations for quality work from students. The number of
students who are English Language Learners (ELL) and the percentage of high-poverty

schools increases; simultaneously, standardized scores continue to decrease. Therefore, we



must turn our focus towards improving teacher instruction and practice through a balanced
curriculum based on literacy comprehension skills across content and subject areas.
Conceptual Framework

In the context of children and learning, some may argue that knowledge is personal
and socially constructed, created out of one’s need to make sense of the world around them.
Constructivist theorists work to understand the active experience-based knowledge
construction and how it is embedded in social contexts (i.e., the social construction of
knowledge). It is from this point of view intervention and instruction are chosen with an
eye to fit. The theoretical framework for this dissertation research project is grounded in
constructivist theory. Specifically, it draws upon Bandura’s (1977) Social Cognitive
Theory and Vygotsky’s (1978) Sociocultural Theory of Cognitive Development.

Bandura’s (1977) and Vygotsky’s (1978) views on social cognitive development
lay the foundation for this study examining effective teacher practice and instruction as
well as for the implications on enhancing reading achievements for at-risk middle school
students. Bandura (1977) employs a social learning construct that emphasizes the
importance of observing and modeling the behaviors, attitudes, and emotional reactions of
others. Learning happens through effective modeling starting with attention, retention,
reproduction, and motivation. Vygotsky (1978) provides a constructivist framework that
guides the reader’s thoughts on how learning takes place within a context and how transfer
occurs when the learner is engaged in rich experiences. These theories are explored in depth
below and used to understand the findings of this research study.

Bandura’s (1977) Social Cognitive Theory sets the premise that learning occurs

largely by doing and that we learn by observing, often without a goal or reinforcement.



Bandura reminds us that learning also occurs through the effective modeling of behaviors,
attitudes, and emotional reactions of others. Factors such as our motivation, interest,
incentives, perceived need, physical state, social pressures, and type of competing activities
work as factors to determine whether we perform what we learn. Reinforcement, perceived
or delayed, affects performance rather than learning.

A key premise of Social Cognitive Theory is that people desire “to control the
events that affect their lives” and to view themselves as agents (Bandura, 1977, p.1). This
sense of agency is consistent with actions, cognitive thought processes, and affective
processes (Bandura, 2001). Thus, perceived self-efficacy and self-regulation become
important aspects of a person’s life and behaviors. In learning situations, such as school
classrooms, self-regulation requires the learner to make choices, which may vary and
influence what and how students complete a task.

Bandura’s Social Cognitive Theory of self-regulation refers to an individual's
belief in his or her capacity to execute behaviors necessary to produce specific performance
attainments (Bandura, 1977, 2001). The learning of skills is not enough; individuals must
also develop confidence in the skills they are learning. For example, self-regulation and
self-efficacy will determine whether a child believes she can accomplish a specific task
using acquired skills and how the task will be completed. Struggling students are at-risk
for greater academic, behavioral, and personal problems. Self-efficacy and self-regulation,
key factors in academic and personal achievement, are often not recognized by teachers
who increasingly must focus on high-stakes testing.

Vygotsky’s(1978) Theory of Cognitive Development creates the foundation for

explicit instruction. Vygotsky believed that students should not be required to reinvent



knowledge that is readily available (Karpov & Haywood, 1998; Vygotsky, 1978). Thus,

the development of cognitive function is a deliberate process requiring direct instructional

teaching. Other educational theorists (e.g., Dewey and Piaget) believed in the use of student

activity, social interaction, and authentic assessment to teach big concepts. Vygotsky’s

theories include five key points (Shunck, 2016, p. 313)

1.

Social interactions are critical; knowledge is co-constructed between two or
more people.

Self-regulation is developed through internalization (developing an internal
representation) of actions and mental operations that occur in social
interactions.

Human development occurs through the cultural transmission of tools
(language, symbols).

Language is the most critical tool. Language develops from social speech to
private speech, to covert (inner) speech.

The Zone of Proximal Development (ZPD) is the difference between what
children can do on their own and what they can do with assistance from others.

Interactions with adults and peers in the ZPD promote cognitive development.

Vygotsky’s Zone of Proximal Development (ZPD) is “the distance between the actual

development level as determined by independent problem-solving and the level of potential

development as determined through problem-solving under adult guidance or in

collaboration with more capable peer” (Vygotsky, 1978, p. 86). The ZPD is often described

as the gap between the learner’s actual and potential development.



While supportive of the cooperative learning approach, Vygotsky believed that the
teacher’s role is to define, assist, and direct the learning process (Karpov & Haywood,
1998; Vygotsky, 1978). Vygotsky believed that scaffolding must occur in an effective
learning environment. Teacher practices demonstrated in a scaffolded learning
environment include the teacher guiding the learner through the learning process via
modeling, demonstrations, and prompts so that the learners can perform independently.
Reciprocal teaching, an effective instructional practice in which there is an interactive
dialogue between the teacher and a small group of students, combines social interaction
and scaffolding as students develop skills.

Research on self-regulation, which began as an outgrowth of psychological
investigations into the self-control of adults and children, was expanded to address
academic learning and achievement (Zimmerman & Schunk, 2001). Self-regulated
learning is closely linked to self-control, or the regulation of self in thoughts, deeds, and
actions. Self-regulation includes the behaviors that individuals regulate, which are driven
by goal attainment.

Other applications of Vygotsky’s (1978) theories include peer collaboration, where
peers work cooperatively on an activity, and apprenticeships, where novices work closely
with experts in work-related activities. Apprenticeships are used by schools today, where
students with high levels of ability with peers, where student teachers work with
cooperating teachers or new teachers are paired with mentors or experienced teachers Both
Bandura (1977) and Vygotsky (1978) modeled effective strategies for effective and quality
pedagogy. Constructivism would maintain that learners can form and construct meaning

around knowledge and skills. Vygotsky would argue that a person’s cultural environment



has a great influence on learning. Yet, the goal for students who have been molded and
influenced by their environment is to create their own identity, which is added motivation
tied to self-regulation (Pintrich, 2003; Wolters, 2003).

This study explores a central question, “What is the impact of effective strategic
instruction and practices on at-risk, eighth-grade general education students’ growth and
achievement in reading comprehension?” Throughout this study, teachers and
administrators were provided with research-based instructional literacy interventions
targeted at struggling middle school students in reading. There have been longstanding
mandates to improve public education; this is supported by efforts to improve the reading
skills of middle school students. According to the National Literacy Institute (2022), 21%
of the adult population were labeled functionally illiterate due to their inability to locate
textual information or make low-level inferences from a text; 54% have literacy levels
below a sixth grade. Focusing on improving reading and literacy skills at the middle school
level would lead to improved outcomes for all students, schools, the nation, and ultimately,
the global world.

Problem Statement

Schools are intended to provide the opportunity for students to develop knowledge
and lifelong skills which promote academic and personal success. To this end, we must
align our resources to meet students where they are to bridge the achievement gaps. Despite
time and efforts to reform schools, the achievement gap exists between students of various
demographic backgrounds, and in many cases has widened attributable to the pandemic.

As the elementary school student experiences change while transitioning to middle school,



with that change comes a decrease in student achievement and engagement which often
continued into the high school transition experience.

Since 1969, the National Assessment of Educational Progress (NAEP) has been the
national indicator of what American students know and can do in major academic subjects,
including reading in English (NAEP, 2022). NAEP reading assessments are scheduled for
students in fourth, eighth, and twelfth grade every two years. Since the passage of No Child
Left Behind Act of 2001 (NCLB) and the reauthorization of the Every Student Succeeds
Act (ESSA) of 2015, schools have used “scientifically based research” as the foundation
for educational programs. Under ESSA, the aim has been ensuring that public schools
provide students with a quality education; schools have shifted to “evidence-based
interventions” as the new foundation for their educational programs. This shift was made
to increase the impact of educational costs by ensuring that interventions are proven to
provide the desired outcomes; thus, improving student achievement.

The NAEP Reading Assessment (NAEP, 2013) scores for eighth-grade student
achievement showed that just 4% of students scored as advanced and 31% proficient; two-
thirds of students scored at the basic level (42%) or below the basic level (23%). To be
clear, most of the eighth-grade population performed at 65% below the proficiency level,
representing struggling readers. Similar low proficiency was reported for the 2011
assessment (68%) and the 2015 assessment (66%) level. Incontrovertibly across the nation,
many middle school students are struggling with their reading skills.

In response, schools and their leadership must adopt early, proactive practices and
approaches to enable teachers to meet the needs of today’s students in the classroom. These

deficits are not solely caused by schools. Parental involvement yields a significant impact



on student success; data analysis and data-driven decision-making continue to be necessary
to assess the climate and culture of the school. Other factors such as racism, poverty, the
larger social climate, and teacher quality contribute to school-related factors; of these
factors, the most influential is quality teaching (Hattie, 2012).

Teaching is at the core of what takes place at school and teacher practice is
significant to student outcomes. Due to the nature of teaching and the ways students learn,
all teachers do not experience the same results as all of their students. Teachers come from
a variety of backgrounds and preparation programs; they bring different experiences and
content knowledge. And they possess a variety of skills needed to ensure student success.
Over the past few years, instruction has mostly been conducted remotely due to the
pandemic; with the use of technology, additional factors influencing today’s teaching
practices are emerging.

As a nation, America has become a dominant influence in the global community,
requiring a skilled and trained workforce; as such, we must be willing to provide the best
educational experiences for our youth, who will become the leaders of tomorrow. Hands
down, the most influential person in this process is the classroom teacher. Understandably,
intentional quality teaching matters.

Every teacher has a deep and long-lasting influence on their students. It is the
teacher who affects how and what students learn, how much they will learn, and who will
monitor how students interact with themselves, their peers, and the world around them.
Given that degree of influence, the need is critical for effective teachers who understand

what is necessary to promote positive results for all students, particularly those who are at



risk. Effective teachers cultivate students' minds in positive ways, framing mindsets and
attitudes toward school, learning, achievement, and the future.

Given the variety of teacher education programs and changing student
demographics, many teachers are not adequately prepared for the reality of a live classroom
with at-risk and high-ability students. An investigation of professional development for in-
service teachers is a worthwhile endeavor. For this reason, professional development and
the professional training of middle school teachers are explored here as instructional
practice factors impacting student reading achievement.

Parental Involvement and Engagement

Parental involvement can take a wide variety of forms, including but not limited to
communication between family and school, supporting learning activities at home, and
involvement in school activities (Schueler et al., 2017). One form of parent engagement is
the involvement of parents or guardians within the home setting, such as reading with their
child, talking about school, and working with the child on academic skills (Berthelsen &
Walker, 2008). Children learn more when their home and school environments support
each other in stable, predictable ways (Crosnoe, 2012).

The educational community promotes parental or family involvement as an
essential tool in ensuring academic success. Establishing partnerships between schools and
families remains a critical and vital function for supporting student growth. Involving
parents and assisting parents to be active in their child’s school communities is both an
objective and an obstacle for teachers, administrators, schools, and policymakers. Many
teachers also lack the basic reading skills and appropriate training methods necessary for

parental involvement. Parental involvement and data analysis continue to be necessary to



assess the climate and culture of schools, as well as inform all stakeholders as to the quality
of instruction. There is a significant lack of research in this area of parental engagement in
the context of reading achievement, yet this is required as schools are mandated to adhere
to constantly changing reforms designed to increase reading proficiency.

Statement of Purpose

The purpose of this quantitative study was to determine effective teacher practices
for increasing the reading comprehension abilities of at-risk eighth-grade students and to
explore effective teaching skills and behaviors which motivate and improve student
performance as measured by state reading assessments.

This research sought to identify common, effective, evidence-based teaching
practices and strategies for middle school classroom teachers that could positively impact
student achievement for struggling readers. The focus was on middle school teachers
because they are tasked with focusing on accessing the foundational skills of the at-risk
student and improving students’ reading abilities and performance. Middle school teachers
need to be experts in their discipline including having insights into how to meet the needs
of all students in their charge. The eighth grade reading datasets from NAEP (2013) will
be utilized to conduct a quantitative statistical analysis focusing on factors such as race,
poverty, and socioeconomic status as they impact student achievement. The results and
analysis of the literature review suggest that effective teaching practices improve
achievement for struggling middle school readers and require a variety of strategic reading

interventions across the content areas.
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Research Questions

This research focuses on the relationships between effective teaching practices and
strategies, student gender, student race and ethnicity, student reading proficiency, and
student family socio-economic status. This study was framed by three research questions:

1. What is the relationship between the teachers’ professional training and student
reading achievement at the middle school level?

2. Is there a relationship between teacher classroom practice and eighth-grade
students’ reading achievement?

3. Is there a significant relationship between teacher qualities and student reading
achievement for any of the independent variables; race/ethnicity, gender, and
socioeconomic status?

Overview of the Methodology

This research is a non-experimental quantitative study. Correlational research is a
non-experimental research method where the researcher measures two variables and
studies the statistical relationship (i.e., the correlation between variables) to determine
whether the variables are related. The researcher ultimately assesses that relationship
without influence from any peripheral variable. The most prominent feature of
correlational research is that two or more variables are measured but neither is manipulated.

A correlational study has direction and can be either positive or negative. It can also

show differences in the degree or strength of the relationship. A correlational study does
not demonstrate cause and effect; the language for interpretation is suggestive and it

measures the strength of the linear regression. Results do allow for a determination of
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whether the correlation is significant from zero (a < .05). The results from this analysis
will aid in determining the strength of the relationship, which lends itself to predictability.

A quantitative correlational research study was employed for a population
composed of middle school teachers and eighth-grade students using national data from
the 2013 NAEP Reading Assessment datasets. The NAEP dataset was chosen because it
provides a common method to measure students across the country, which is an important
factor as there is not any consistent standardized test used by the states. The use of NAEP
data provided this researcher with access to many different teacher responses, data from
various academic subject areas, and teacher and student survey responses. The dataset also
provided information regarding student demographics for analysis and comparison
between and within the states (NCES, 2019a, 2019b).

The researcher developed and discussed factors using variables (i.e., parents,
students, and teachers) collected from the NAEP (2013). Factors such as socio-economic
status (SES), race/ethnicity, gender, and parental involvement were explored. Statistical
linear regression models were created to determine whether a significant relationship
existed between the variables and the overall sample and subpopulations.

Rationale and Significance

The importance of content-area reading instruction in the middle school classroom
continues to be concerning to educators for the past 50 years (Conley & Hinchman, 2004).
Research shows that content area reading instruction and strategies in middle and
secondary school classrooms significantly increases student achievement across different

measures, including standardized tests (Alfassi, 2004; Greenleaf et al., 200; Langer, 2001;
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Rosenshine & Meister, 1994). This lack of reading instruction has been attributed by some
to be a result of the teacher’s instructional decisions (Blintz, 1997; O’Brien et al., 1995).

In middle school, teachers are responsible for imparting knowledge in their specific
subject area and often do not provide, nor are they able to provide, the reading instruction
necessary to address the needs of the students before them. One major concern for the
content area teacher is the belief that students should come to them already reading and
that the job of teaching reading is situated with the elementary school and English content
teachers (Blintz, 1997; Donahue, 2000; Hargrove, 1973). Teachers often believe that their
primary responsibility is to deliver content, and they do not perceive content area reading
instruction to be a method of teaching that content. (Blintz, 1997; Hargrove, 1973).

Furthermore, research has established that the attitude of the classroom teacher
toward content area literacy is an important factor in reading achievement and the reading
practices of secondary students. Teacher perceptions of content area reading instruction
influences the success of both students in the class and teacher training programs (Blintz,
1997). At the middle school level, teachers should continue to assess, diagnose, remediate,
and strategically support the struggling reader. Theorists and researchers agree that
strategic reading and the teaching of those strategies and skills must take place in secondary
school (Biancarosa & Snow, 2004; Billymeyer & Barton, 2002; Conley & Hinchman,
2004). Research supports the idea that strategic instruction of reading significantly
improves student achievement (Rosenshine & Meister, 1994).

Results on the 2022 state reading assessments for fourth and eighth-grade students
were recently released, and the results were not where administrators wanted them to be,

with each grade yielding lower scores compared to the previous year. Across the nation,
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eighth-grade student reading scores were lower by three points compared to 2019 scores,
representing a staggering 71% of the eighth-grade students’ population who performed
below the proficient level. The results have been used as one measure for gauging student
achievement; other indicators are used to create individual and schoolwide plans to target
achievement gaps.

Providing quality education for all children begins with identifying effective
teachers and their teaching practices. While numerous variables contribute to the definition
of teacher effectiveness, this study aimed to help to identify teaching practices that
contribute to reading success or failure in middle school. Classrooms across the country
are composed of students of diverse academic and economic backgrounds. Therefore, a
secondary purpose of this study was to examine the relationships between reading, gender,
race, ethnicity, and socio-economic status on eighth-grade student achievement. In
conducting this research, teachers, professional development providers, and administrators
would gain information on how to intentionally design teacher preparation programs,
coaching, remediation programs, and instructional designs. This knowledge was
anticipated to help guide administrators, teachers, curriculum writers, and professional
developers on how to use and revise general principles for crafting effective teaching
practices for diverse learners and providing engaging work for students.

With high-stake accountability based on students’ ability to read, analyze, and
answer questions correctly, teachers and schools can longer pass the responsibility of
content area reading instruction onto the reading specialists, invention specialists, or
English teachers. Middle school teachers must develop strategic reading skills for students

and focus on their instruction Furthermore, with the exponential growth in the use of the
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internet and other electronic and digital resources, we are moving away from students
needing to internalize vast amounts of information. We are moving towards students who
require the skills and abilities to gather information from an ever-expanding array of
resources. Students must connect and integrate this new information with their prior
knowledge; they must process the information into the correct context and format
necessary to complete increasingly challenging tasks. Should we fail to teach students how
to effectively read now, we face becoming a nation at risk due to our inability to yield a
future populated by fully literate adults.

The National Institutes of Health state that 95% of poor readers can be brought up
to grade level if they receive effective help early (Hall, 2009). NIH researchers add that it
is possible to help an older child with reading; however, it requires much more intensive
help. While early interventions are critical, middle school is not too late for effective
teachers to help students improve their reading proficiency.

Thorough screening and assessment activities that focus on phonemic awareness
skills and effective intensive reading instruction in small groups have been shown to
improve student achievement. Middle school teachers can and should deliver instruction
in a specific content area. Training all teachers on strategic reading instruction, diagnosing
reading difficulties, and reading remediation across the content areas is key and beneficial.

This study can be used to inform culturally responsive middle school curriculum
writers and guide teachers to produce culturally responsive lessons. The goal is to improve
students’ reading achievement and provide teachers with the explicit and strategic skills

necessary to enhance the reading achievements of our future global citizens. As global
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citizens, they must be ready to take on the challenges and opportunities brought about by
globalization and enhanced technology (Zhao, 2011).
Role of the Researcher

The primary role of this researcher was to conduct research through experimental
studies, literature reviews, and quantitative studies. The researcher explored the
relationships between teachers’ professional/instructional practices and student
achievement. A theoretical framework was provided to examine the significance of the
findings ethically in accordance with St. John’s University IRB standards.
Researcher Assumptions

The researcher’s background included experiences as a teacher, a literacy coach, a
testing coordinator, and a school administrator. She is now retired. Her goal was to develop
generalizable research that contributes to educational theories and classroom practices.
Honesty and truthful responses were provided throughout the research study.
Definition of Key Terms

To promote a common conceptual understanding, operational definitions of key
terms used in this research project are provided.

Achievement Gap

When one group of students outperforms another group and the difference in
average scores for the two groups is statistically significant (Nations Report Card, 2019).

At-Risk Youth

An at-risk youth is a child who is less likely to transition successfully into

adulthood.
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Care/Caring

Caring is defined by Noddings (1988) as feeling concerned for another person and
being receptive to the needs of others. Noddings discuss caring in the context of a teacher’s
responsibility, believing that the teacher’s responsibility is to tend to the needs of students.

Ethnicity

Being of Asian, Pacific Islander, Black, Hispanic, or American Indian heritage or
descent.

Gender

For this study, gender refers to male and female students and adults.

Motivation

A topic intimately linked with learning and student engagement, motivation is the
process of instigating and sustaining goal-directed behaviors (Schunk et al., 2014).

Parental Involvement

Parental involvement is defined as having an awareness of and involvement in
schoolwork, an understanding of the interaction between parenting skills and student
success in schooling, and a commitment to consistent communication with educators about
student progress (Pate & Andrews, 2006).

Perceptions

Defined by Bernhardt (2010) as “observation and opinion,” or more specifically

“what the students think about the learning environment.”
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Performance

The extent to which a student, teacher, or institution has achieved their short or
long-term educational goals. Cumulative GPA and completion of educational benchmarks
1S common measures.

Race/Ethnicity

Information used by NCES is obtained from school records and reported in the
following six mutually exclusive categories: White, Black, Hispanic, Asian/Pacific
Islanders, American Indian/Alaska Native, or unclassified. These categories comply with
the 2009 standards of the U.S. Office of Management and Budget for collecting and
reporting data on race/ethnicity (NCES, 2020).

Rate

How effectively or how quickly students’ learning achievement improves.

Reading

“Reading is the process of constructing meaning from written text. It is a complex
skill requiring the coordination of several interrelated sources of information” (Anderson
et al., 1985, p. 6). Reading is an active and complex process that involves: the
understanding of the written text, developing and interpreting meaning, and using meaning
as appropriate to the type of text, purpose, and situation. This definition applies to the
assessment of reading achievement on NAEP and is not intended to be an inclusive
definition of reading or reading instruction.

Self-Efficacy

People believe in their capabilities to exercise control over their functioning and

over events that affect their lives.
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Self-Regulation

The process whereby individuals activate and sustain behaviors, cognitions, and
effects which are systematically oriented toward the attainment of goals (Zimmerman &
Schunk, 2003).

Socioeconomic Status (SES)

Identified by a student’s eligibility for free/reduced-price school lunch in the
National School Lunch Program. NAEP has used this measure as an indicator of poverty
since 1966 (NCES, 2020).

Struggling Student

For the purposes of this study, a struggling student is identified as a student who
has to work harder than others to accomplish the same task or learn the same thing. The
child may be a year or more behind grade level in one area or in all subjects. According to
NAEP, struggling readers are defined as low achievers, students with unidentified reading
difficulties, dyslexia, and/or students with reading, learning, or speech/language
disabilities. These students perform Below Basic NAEP levels. (NAEP, 2022).

Teacher Practice

The methods and means by which a classroom teacher delivers instruction.

Teacher Questionnaires

Teacher questionnaires are the survey method used by NAEP to collect
supplemental data from teachers. The first part of the survey covers the background and
general training, including years of teaching experience, certifications, degrees, major and
minor fields of study, educational coursework in specific subject areas, amounts of in-

service training, the extent of control over instruction issues, and resource availability.
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Other parts cover training in the subject area, classroom instructional information, and
teacher exposure to issues related to the subject and the teaching of the subject. Teacher
questionnaires are collected for teachers in Grades 4 and Grade 8, aligned with the testing
years for students (NCES, 2017).
Organization of the Study

Chapter 1 introduces the study in broad terms, describing key components of the
research. Chapter 2 is a detailed research literature review that provides the basis for the
research design, parameters, and interpretation in the following areas: literacy theories and
practices, effective teaching practices, and professional development. Chapter 3 presents
the research methodology including a detailed description of the quantitative research data
used and a rationale for utilizing a quantitative research design. Chapter 4 presents the
findings from this study. Analysis of data obtained in the research included descriptive
statistics, correlations, and regression analysis. Finally, Chapter 5 provides a summary of
the results and discusses the findings in the context of the existing research. It makes

recommendations for practice and future research.
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CHAPTER 2 LITERATURE REVIEW

This study sought to identify effective middle school teaching strategies which
impact at-risk students’ academic achievement and performance in reading. The
identification of effective practices was anticipated to add to the existing body of research
available for teacher preparation programs, school administrators, curriculum designers,
teachers, parents, and educational legislative bodies.

For many students, eighth grade is a transitional stage from middle school to high
school. It is at that stage when students' reading abilities shift from “learning to read” to
“reading to learn.” This is the age when a student develops more sophisticated reading
skills that allow them to analyze literature and master content across the subject areas.
Reading becomes a powerful tool to find information, make sense of complex material,
and find enjoyment in literature and popular media. Middle-school instruction, therefore,
requires a focus on refining and strengthening existing skills; the components of these skills
include strategic reading, comprehension, vocabulary, and speed.

An Increasing Focus on Reading Achievement

In 1983, “A Nation at Risk” was released by the National Council of Education;
the report called for drastic school reform. In 2002, with just 32% of middle students
reading at a proficient level, the No Child Left Behind Act (NCLB) was passed, requiring
states to test students in reading and math as well as to provide federal relief to the states.
One major component of NCLB was to ensure that states employed only “highly qualified”
teachers by the end of the 2005-2006 school year (Goldhaber & Dan-Anthony, 2003).

In 2009, the Obama Administration introduced the American Recovery and

Reinvestment Act, which laid the foundation for innovative strategies to advance school
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and student outcomes. Under the Obama Administration, the Elementary & Secondary
Education Act (ESEA) was reauthorized in 2015 as the Every Student Succeeds Act
(ESSA). ESSA is the nation’s education law and its commitment to ensuring schools
provide a high-quality education to all students and is measured by annual state
assessments (U.S. Department of Education, 2017). The act shifted educational decision-
making from the federal level down to the state level, yet still required standardized testing.
ESSA provided additional state aid for literacy programs and disadvantaged schools as
well as additional resources for providing solutions for low-performing schools, students,
and student subgroups.

Mandated by the Federal Government and tied to state funding, Common Core
Standards were introduced by the states, and have been rolled out, revised, and re-
introduced in a continual effort to meet the educational needs of our youth, most recently
as Next Generation Standards. However, demonstrating mastery of these state-mandated
assessments will not sufficiently develop the skills necessary for a global workforce (Zhao,
2011). Educators express increasing concern over the amount of instruction time that is
dedicated to preparation for testing rather than encouraging -curiosity, creativity,
communication, and critical thinking skills (Wagner, 2010; Hargreaves & Shirley, 2012).
The process of teaching and learning in a global society moves beyond the traditional 3 Rs
of'education (i.e., reading, writing, and arithmetic) and now includes creativity, innovation,
and personalized learning experiences designed to engage all students. Teachers need to
utilize effective teacher practices not only to impact student reading performance and
achievement but to prepare our students to compete in the global workforce of the future

through creative and engaging lessons.

22



Despite all this attention, student achievement in reading remains stubbornly low.
Table 1 below, shows 2013 reading proficiency data for students by race. There are wide
disparities in the average scores for students nationally on the 2013 NAEP assessment and
scoring at Below Basic: White, 14%; Asian /Pacific Islands, 14%; Hispanic, 22%;
American Indian /Native Alaskan, 38%; and Black, 39%. Black, Hispanic, and American
Indian student populations have grown significantly as their scores have dropped.
Table 1

Student Reading Performance by Race (2013)

Proficiency Rating*
At or At or

z;)agz Population Below Above Above Advanced g/iiirel*
Basic Proficient

White 14% 86% 46% 6% M=276
1998: 70% 15% 85% 44% 5% M=276
2013:55%

Black 39% 61% 17% 1% M=250
1998: 15% 40% 60% 16% 1% M =250
2013: 15%

Hispanic 32% 68% 22% 1% M =250
1998: 11% 33% 67% 21% 1% M =250
2013:22%

Asian/Pacific 14% 86% 52% 10% M =280

Islander 15% 85% 50% 9% M=279
1998: 3%

2013: 5%

Am. Ind./Alaska Nat. 38% 62% 19% 1% M=251
1998: 2% 37% 63% 19% 1% M=252
2013: 1%

*Upper scores are for all schools; lower scores are for public schools. (NAEP, 2013),
Furthermore, the socio-economic status of families can function as an indicator of

the reading achievement of students. The achievement gap between students from low-

income, middle-class, and wealthy environments has persisted and is well-documented in

American education. Buckingham et al. (2013) state, “The relationship between socio-
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economic disadvantage and poor reading ability is one of the most enduring problems in
education” (p. 429). Effective teacher qualities may vary based on race, economic level,
teacher support, and the academic achievement of students, which is a focus for additional
study.

Reading and 21*'-Century Learning

The United States has long been an established leader in our global community.
Spurred by technology, education bridges communities and businesses across oceans and
around the world. Today’s students will be the global citizens of tomorrow. As our students
and America continue to struggle with education reform, exacerbated by the global
pandemic. Once reliant on books, paper, and in-person learning to prepare our students to
be 21st-century learners, with the increase of technology we must realign our instructional
strategies accordingly. Including fully incorporating remote learning.

Research from the National Assessment of Education Progress (NAEP) recognizes
that reading is a critical 21%-century skill, yet in 2013 only 32% of public school students
in fourth and eighth grades performed at or above average proficiency in reading. NAEP
(2019) reported that for Grade 8, 31 states reported an overall score decrease in reading;
29% saw even drops between male and female students, 31% saw higher drops for female
students, and 39% saw higher drops for male students. This report sheds light on how
America as a global leader counts 41.1 million adults who are functionally illiterate, 21%
of our adult population.

Research shows that children who read proficiently by the end of third grade are
more likely to graduate from high school and less likely to enroll in remedial college

courses; they are more likely to be economically stable and lead successful lives.
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Elementary students who are not proficient at grade-level reading bring those deficits with
them as they transition to middle school. Fiester (2010) argues that if we don’t get more
children on track as proficient readers, the United States will lose a growing and essential
proportion of its human capital to poverty, and the price will not be paid only by individual
children and families but by the entire country (p. 7).

According to the 2013 assessment data of eighth-grade students, students across the
nation performed at 28% proficiency and 28% math proficiency, scoring an average score
0f263/500 (NAEP, 2013). This suggests an urgent need to understand the professional and
instructional practices of teachers and learning conditions. The No-Child Left Behind Act
of 2000, with its sweeping educational reform, sought to establish the identification and
placement of a highly qualified teacher in every classroom. New federal and state standards
attempt to create a common language through Common Core instructional mandates, and
yet the educational achievement of many students is below the national average.

There is a sense of urgency in maximizing effective teaching practices and
instructional strategies to improve middle school students’ performance. Legislative
reforms such as NCLB, ESSA, and Race to the Top have all attempted to improve literacy
in the United States. Currently guided by ESSA, America’s shared purpose is to ensure that
all students are prepared for success in college and careers. ESSA’s major tenet is to
advance equity by upholding critical protections for America’s disadvantaged and high-
need students. Today, eight years after introducing ESSA, school systems and states across
the country continue to struggle in meeting the government mandates and initiatives to

improve student reading achievement overall.
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Differentiated Instruction

The increased diversity in the nation's classrooms has directed much attention to
the challenges associated with educating a multicultural, multilingual student population
(Darling-Hammond et al., 2005; Martin-Jones & Jones, 2001). Some researchers believe
that meeting the needs of diverse students will be even more challenging for middle school
teachers compared to other teachers because middle school teachers must also help students
deal with the unique developmental changes that occur during this time (Smith et al., 2005;
McLeod, 2000). As young adolescents confront a host of transitions associated with
puberty, including dramatic physical, social-emotional, and cognitive changes, they also
transform relationships with parents, encounter more emotionally intense interactions with
peers, and struggle with personal identity issues (Steinberg et al., 1981).

Differentiating instruction through the integration of explicit instructional
techniques has been proven to be successful for struggling readers as well as gifted and
talented students (Reis et al., 2011). Student mastery of basic reading skills developed
during the elementary and middle school years set the foundation for students to analyze
texts from multiple content areas to construct knowledge. Theorists like Allington (2011)
and Moats (2001) promote effective reading interventions, sharing the belief that older
students who struggle with reading can be brought to grade level if sufficient time is
allocated to the foundational gaps, they missed in their early school years. Research also
suggests that during the middle school years reading instruction should continue to develop

reading proficiency (Allington, 2011).
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In addition, young students from varying cultural and racial backgrounds tend to
experience cultural conflict at home and pressure from racially and culturally different
peers (Banks, 2001; Coll et al., 1996; Smetana & Gaines, 1999). Middle school teachers,
therefore, must become educated about and skilled in using effective pedagogy that is
sensitive and responsive to the development and educational needs of young culturally
diverse adolescents as they continue to teach reading skills across the content areas.

New York “Keeping Pace”

The most recently revised Federal standards for reading is the Next Generation
Learning Standards, which New York schools have been unpacking since 2017. Due to the
pandemic, schools were slow in providing professional development for teachers in efforts
to bring clarity to these new standards. The new standards were built from Common Core
Learning Standards through collaborative revisions, additions, and selections aimed at
providing more rigor to each standard. The revisions were deemed necessary for New York
to keep pace:

Today’s children must become tomorrow’s lifelong learners, able to marshal

reading, writing, and thinking skills. Today’s children must also become adults who

can communicate and navigate an increasingly interconnected society—one in
which literacy skills are routinely called upon. In other words, all students in NY'S
classrooms must develop advanced literacies. Advanced literacies denote a set of
skills and competencies that enable communication, spoken and written, in
increasingly diverse ways and with increasingly diverse audiences. This requires
writing with precision, reading with understanding, and speaking in ways that

communicate thinking clearly. (New York State Education Department, 2017).
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The New York State Education Department has redefined what counts as “literacy,”
and it has changed dramatically over the last few decades. To be academically and
personally successful in today’s literacy- and knowledge-based society and economy,
every student needs to develop advanced literacies. New York State Education Department
Standard 2 denotes skills and competencies that enable communication, spoken and
written, in increasingly diverse ways and with increasingly diverse audiences. Advanced
literacies also promote the understanding and use of texts for a variety of purposes.
Likewise, enable participation in academic, civic, and professional communities where
knowledge is shared and generated.

Teachers are responsible for providing standards-based lessons, per the
instructional model expected at each school. This may be overwhelming for veteran
teachers and more stressful for new teachers just entering the profession. New teachers
enter the job at various entry levels; teacher preparation programs differ, and teachers bring
different sets of experiences. Many teachers are career changers who must learn these
constantly changing standards and keep abreast of ever-changing instructional mandates,
especially given that their performance is rated in part by relation to the success of their
students.

Under ESSA, each state is responsible for creating and overseeing the Framework
for its teachers. At the time of this research study, New York State implemented the
Framework for Teaching (Danielson, 2022) as the measure used to observe, evaluate, and
rate teacher performance and practice. The goal of the Framework is to raise student
achievement and bring a standard measuring tool to teacher practice. This evaluation

practice incorporates multiple evaluation measures and provides specific feedback in a
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timely fashion for improvement, which can be aligned with professional development.
Based on teacher observation and the Danielson Framework, ratings can be used to inform
selection, retention, tenure, and disciplinary actions or decisions.

Theoretical Framework

Bandura’s (1977) and Vygotsky’s (1978) theories on social cognitive development
form the foundation for this study examining effective middle school teacher practice and
instruction, as well as the implications for student reading achievement. Bandura (1977)
reminds us that learning occurs through effective modeling and motivation. Vygotsky
(1978) guides the reader in this practice through his research on how learning takes place
within a context and how transfer occurs when the learner is engaged in rich experiences.

Bandura’s (1977) Social Cognitive Theory sets the premise that learning occurs
largely by doing and that we learn by observing, often with a goal or reinforcement.
Bandura reminds us that learning also occurs through effective modeling and motivation.
Factors such as our motivation, interest, incentives, perceived needs, physical state, social
pressures, and type of competing activity act as factors to determine whether we perform
what we learn. Reinforcement, perceived or delayed, affects performance more than
learning.

A key premise of Social Cognitive Theory is that people desire “to control the
events that affect their lives” and to view themselves as agents (Bandura 1977). This sense
of agency is consistent with actions, cognitive thought processes, and affective processes
(Bandura, 2001). Thus, perceived self-efficacy and self-regulation become important

aspects of a person’s life and behaviors. In learning situations, such as the classroom, self-
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regulation requires the learner to make choices, which may vary based on what and how
one chooses to complete a task.

Bandura (1977) reminds us that the learning of skills is not enough; individuals
must also develop confidence in the skills they are learning. Self-efficacy and self-
regulation are additional factors in the academic and personal achievements of students
that should be considered by teachers during instructional practices.

Vygotsky’s (1978) Theory of Cognitive Development sets the premise for explicit
instruction, a deliberate process requiring direct instructional teaching. Vygotsky believed
that the teacher’s role is to define, assist, and direct the learning process (Karpov &
Haywood, 1998; Vygotsky, 1978). Vygotsky also believed that scaffolding must occur in
an effective learning environment; scaffolding is a method in which teachers offer a
particular type of support to students as they are introduced to and practice to develop a
new concept or skill. Teacher practices demonstrated in a scaffolded learning environment
include the teacher guiding the learner through the learning by modeling the skill, step-by-
step demonstrations, and providing prompts and examples.

Adolescent Development

This study is also framed by theory around adolescent development. Recently
revised Common Core State Standards emphasized teaching comprehension with content
areas. Newly unpacked are the Next Generation Common Core Standards of 2019, in which
teachers are encouraged to teach English comprehension and literacy skills within each
content area (Haager & Vaughn, 2013). As students move beyond their primary years,
explicit instruction to strengthen reading comprehension skills is frequently overlooked

(Schiller et al., 2012). Schiller et al. (2012) further note that there is little research to support
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struggling adolescent students in the United States entering intermediate and middle school
years. When students progress to higher grades, their academic success across the
disciplines reflects their ability to develop strong and effective reading comprehension
strategies. When students are identified as at-risk or low performers, they experience higher
dropout rates, and end up in lower-paying jobs (Grimm, 2008).

Eighth grade is a benchmark transitional stage from middle school to high school
for most students, socially, physically, and academically. By this time, students should
transition from “learning to read” activities to “reading to learn” in grade-appropriate
activities. This transition experienced by middle school students not only affects the
reading, academic, or mental state of students but also their socio-emotional and physical
states as well. An effective teacher thus becomes one who is aware of the needs of their
students and can form a relationship, connect with students, value their thoughts,
empathize, be involved in school activities, and create environments that reflect teachers
and diverse student learners.

Physically, eighth-grade students seek a sense of independence from their families,
and they become more experienced with situations and events of the larger world. This is
a time when the world is about them, their friends, and their relationships. At this stage of
development, a middle school student’s social and mental abilities grow quickly. Physical
growth slows and the refinement of gross motor skills takes place. Educators must be adept
at understanding these challenges and incorporating instruction designed to engage and

explain the world around them.
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Literature on Teaching and Advanced Literacy

According to the New York State Education Department, reading and writing—
both language-based competencies—have become prerequisites for participation in nearly
every aspect of day-to-day life in the 21st century. While there was a time when basic
literacy skills provided a clear path forward, today’s students need to develop an
increasingly complex set of literacy skills and competencies to access social and economic
opportunities. In this knowledge-based economy, New York State is enhancing instruction
with an initiative, Advanced Literacy: A Call to Prepare Our Students for Lifelong
Learning.

The rate at which knowledge is generated and shared today, often via technology,
is unprecedented in human history. To keep pace, today’s children must become
tomorrow’s lifelong learners, able to marshal reading, writing, and thinking skills. Today’s
children must also become adults who are able to communicate and navigate an
increasingly interconnected society—one in which literacy skills are routinely called upon.
In other words, all students must develop advanced literacies.

Advanced literacies denote a set of skills and competencies that enable
communication, spoken and written, in increasingly diverse ways and with increasingly
diverse audiences. This requires writing with precision, reading with understanding, and
speaking in ways that communicate thinking clearly. Advanced literacies also promote the
understanding and use of texts for a variety of purposes. Likewise, they enable participation
in academic, civic, and professional communities where knowledge is shared and

generated.
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The review and analysis of the research literature relevant to effective teacher
practice and student reading achievement are organized into three sections: Effective
Teacher Practices, Student Achievement, and Professional Development.

Effective Teacher Practices
Developmental Designs Approach

The study Perceptions of Teaching Practices, Teacher Support, and School
Engagement Among Middle School Students: An Examination of the Developmental
Designs Approach (Mustafa et al., 2017) was conducted to examine student-perceived
teacher support as a possible mediator for relations between teachers’ use of
Developmental Design (DD) practices and middle school students school engagement.

Data for the study was drawn from a longitudinal examination of the influences and
impacts of the DD approach conducted by the senior author. Three public middle schools
(Grades 6-8) in a large, racially, and ethnically diverse public district in a Midwestern U.S.
city began implementing the DD approach in 2012-2013. Surveys were administered to
students and their teachers in the fall (T1), in the spring (T2), and at the end of the school
year at the onset of the study.

Data included survey responses from 571 sixth-grade students across 31
classrooms. Students were 52% female with a mean age beginning sixth grade of 11.27
years. Students were 50% White; 19% Asian/Pacific Islander, 11% African
American/Black; 6% Latino/Hispanic; 1% Native American; and 13% from other ethnic
backgrounds. The majority of teachers (66%) taught in core subject areas (33% English

Language Arts, 25% mathematics, 4% science, and 4% social studies/history) with the rest
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(34%) teaching electives, including physical education, music, and languages. Teachers
were predominantly White (97%) and female (69%).

Students were followed for three years, with annual surveys administered to sixth
through eighth-grade students and their teachers at T1 and T2 of each school year. Students
were able to respond to questions during administration and instructions were read aloud
including reassurance that the survey was not a test and that no one would at the school see
their responses; students were encouraged to be as honest as possible. Researchers used
inaugural year data to examine the role of perceived DD practices and support among sixth-
grade students.

The researchers identified a way in which a teacher’s developmentally aligned
classroom practices supported middle school student engagement. The researchers also
linked the notion that teacher support and DD could act as a community-building and
engaged-learning teaching approach designed to meet adolescents’ developmental needs
for autonomy, belonging, and competence.

The results showed considerable variation in sixth graders’ end-of-year levels of
school engagement, which varied by class and teacher. Researchers found the final model
of statistical analysis suggested that a substantial proportion of the within-class variation
in school engagement could be attributed to sixth graders’ perceptions of teacher practices
and the accompanying perceptions of teacher support (or lack thereof). These findings were
consistent with the social cognitive theories of Vygotsky, demonstrating the effects of

culture and environment on meeting the developmental needs of adolescents.
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Teacher Motivational Behaviors

The study Effects of Student Perceptions of Teachers’ Motivational Behavior on
Reading, English, and Mathematics Achievement: The Mediating Role of Domain-Specific
Self-Efficacy and Intrinsic Motivation (You et al., 2016) was based on the Korean
educational system where academic achievement is a crucial factor in determining a
student’s academic opportunities for college. Researchers studied ways to improve student
academic achievement by exploring the relationship between student perceptions of
teachers’ motivational behaviors and students’ academic achievement, as well as the
mediating effects of student motivation and self-efficacy.

Among the 150 participating schools, 122 were public and 28 were private. The
sample of 6227 middle school students included 3014 (48.4%) females and 3213 (51.6%)
males. The mean age of students in 2005 was 12.82. The sample excluded students who
did not respond to all three questionnaires used for data collection. A robust 2910 teachers
were involved, 903 were male (31.0%) and 1928 were female (66.3%) with 79 (2.7%)
providing no response to gender.

Using the Korean Education Longitudinal Study data, researchers employed
structural equation modeling (SEM) to assess the impacts of different variables (i.e.,
student perceptions of their teachers’ motivational behavior, self-efficacy, and intrinsic
motivation) on the academic achievement of students. Researchers further examined
whether relationships differed depending on the school subject, specifically, reading,
English, and mathematics.

The conceptual framework used to undertake this study came from two theoretical

frameworks: Expectancy-Value Theory and the Self-Determination Theory. Expectancy—
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Value Theory is used to understand the relationship between self-efficacy and
achievement; Self-Determination Theory explains the relationship between students’
intrinsic motivation and achievement.

Beliefs about how an individual will perform on different tasks and values which
are the individual’s reasons for performing the activity (Eccles, 1983), were at the core of
the Expectancy-Value Theory, which is based on expectations. Eccles (1983) further
argued that an individual’s combined expectancy and value directly influence
achievement-related behaviors such as performance, persistence, and task choice.

Self-Determination Theory, a theory of motivation, was the second element of the
conceptual framework. This speaks to the “inherent tendency to seek out novelty and
challenges, to extend and exercise one’s capacities, to explore, and to learn” (Ryan & Deci,
20006, p. 70).

Correlations and descriptive statistics were conducted on the mean scores from the
three administrations of surveys. Findings suggest that student perceptions of teachers’
motivational behavior scores and students’ academic self-efficacy and achievement scores
were highly interrelated. The results indicate that students’ self-efficacy and intrinsic
motivation mediated the relationship between student perceptions of teachers’ motivational
behavior and student academic achievements in all three subjects. Aligned with Bandura
(1977), the study suggested that students’ self-efficacy and intrinsic motivation increase
when students positively perceive their teachers’ motivational behaviors, improving
student performance in reading, English, and mathematics.

Considering the frameworks integrated with this study, Bandura’s (1977) self-

efficacy theory may be used relevant to student academic achievement, which consisted of
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students’ self-efficacy, motivation, and the student perceptions of teachers’ motivational
behaviors.

These results indicate that when teachers displayed motivational behaviors towards
their students by giving them praise, offering words of encouragement, rewarding them,
and even challenging their students, student self-efficacy and intrinsic motivation to do
well increased, supporting both Bandura (1977) and Vygotsky (1978).

Teacher Enthusiasm

While the last review on teacher enthusiasm was decades ago, teacher enthusiasm
remains an interesting variable in the educational context. Since Rosenshine’s (1970)
review, the conceptualizations, definitions, methodology, and results have only become
more scattered, and several related constructs have emerged that may or may not be
synonymous with teacher enthusiasm. In Teacher Enthusiasm: Redefining a Complex
Construct (Keller et al., 2016), teacher enthusiasm was explored as a potential starting
point for a new, consolidated focus on teacher enthusiasm based on a proposed, holistic
definition of enthusiasm which brings together research from the past to reinvigorated
research for the future.

Keller et al. (2016) began by reviewing definitions of teacher enthusiasm and
related constructs, offering a new and integrative definition of teacher enthusiasm that
combines the two most prevalent conceptualizations of the construct, namely experienced
enjoyment and expressive behavior. They present numerous measures that assess teacher
enthusiasm, detail research evidence related to its correlates, and present research
implications that, when considered in the context of future research, promises to advance

the field (Keller et al., 2016).
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The research literature was drawn upon for the conceptualization, measures, and
correlations of teacher instruments and procedures related to teacher enthusiasm. The
researchers reviewed definitions and related constructs of teacher enthusiasm adding two
new prevalent constructs, enjoyment, and expressive behavior. Researchers sampled
numerous tools used to measure and assess teacher enthusiasm and provided their
implications for future research to advance the field.

Other studies have explored the concept of teacher enthusiasm, yielding causal
evidence of the effects of teacher enthusiasm on student outcomes (Bettencourt et al., 1983;
Patrick et al., 2000). These researchers favored a reciprocal relationship between the two.
Researchers noted that not only does teacher enthusiasm positively affect students, but it
also influences the level of student achievement and motivation which likely impacts
teachers’ enthusiasm in a cyclic manner (Keller et al., 2013; Patrick et al., 2000). This
research examined effective teacher qualities which may be perceived by students and
improve their outcomes. The research cited the value in teacher enthusiasm and behaviors
being reciprocal to that of the students’ levels of motivation, affect, and achievement.

The researchers cited Locke and Woods (1982) who contended that to influence
student outcomes, teacher enthusiasm would need to be perceived as such by students.
They maintain that only when teachers were experiencing enjoyment, and it was displayed,
could students benefit. How students perceive their teachers’ levels of enjoyment and
nonverbal behaviors impacts their motivation, affect, and achievement with the teacher.
Student Perception Data

The literature has shown that school leaders who use multiple sources of data can

support and improve the outcomes for students. The use of perception data by and for
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school systems is on the rise. The collection of perception data has not only been utilized
in NYC schools, but districts in Chicago have also used data as an evaluative tool for many
of their schools.

Student perception survey data can be a powerful tool to capture the nuances of
teaching which impact student achievement and performance. Leaders of schools must be
receptive and able to use this data to support the work of teachers. Factors such as
individual teacher levels, knowledge of content, teacher-student relationship, race, and
gender all impact student perception of effective teaching.

Insights can be gleaned from research on the extent to which teachers themselves
feel connected and supported by peers, parents, and administrators. These insights add
another layer for future studies which recommend an investigation of how teachers use and
adapt general principles for crafting challenging work for their students and improving
teacher motivation. Cognitive theories by Bandura (1977) align with these findings, which
suggest that students’ self-efficacy and intrinsic motivation increase when they perceive
their teacher’s motivational behaviors positively, which ultimately improves their
performance in reading, English, and mathematics.

Multilingual Learners

Middle school teachers around the nation are encountering unprecedented numbers
of students from diverse cultural, ethnic, and racial backgrounds. Effective Teaching
Strategies for Middle School Learners in Multicultural, Multilingual Classrooms (Allison
& Rehm, 2007) suggest that with the rapid influx of immigrants entering the U.S.
educational system, the number of students who speak a native language other than English

will account for about 40% of the school-age population by 2040 (Allison & Rehm, 2007).
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The reality of a multicultural, multilingual student population dictates that educators, 98%
of whom are Caucasian, must be prepared to interact and work with students who do not
share the same language, culture, or national origin (Allison & Rehm, 2007).

The increased diversity in the nation's classrooms has prompted much attention to
the challenges associated with educating a multicultural, multilingual student population
(Darling-Hammond et al., 2005; Martin-Jones & Jones, 2001). Some researchers believe
that meeting the needs of diverse students is, and will become, even more, challenging for
middle school teachers because they must also help students deal with the unique
developmental changes that occur during adolescence (Smith et al., 2005; McLeod, 1996).
As young adolescents confront a host of transitions associated with the emergence of
puberty, including dramatic physical, social-emotional, and cognitive changes, they also
undergo transformations in relationships with parents, encounter more emotionally intense
interactions with peers, and struggle with personal identity issues (Steinberg et al., 1981).

In addition, young students from varying cultural and racial backgrounds may
simultaneously experience cultural conflict in the home and pressure from racially and
culturally different peers at a particularly salient stage in cultural identity development
(Banks, 2001; Coll et al., 1996; Smetana & Gaines, 1999). Middle school teachers,
therefore, must become educated about and skilled in using pedagogy that is sensitive and
responsive to the development and educational needs of young adolescents from diverse
racial, ethnic, and cultural backgrounds.

Other Effective Practices
As classrooms become more diverse, visual aids are a valuable and necessary

instru