wellness and self-care will need to be prioritized and our general knowledge base must be
expanded to include how to take care of our physical, mental, emotional, spiritual, and
financial well-being as we heal from the wounds of the global pandemic. The abrupt
shutdown of the world brought on all types of stress and isolation, and students and
educators have also felt their share of emotions as alluded to by the participants in the
study. The loss of lives to COVID-19, with the death rate amounting to almost 450,000
by January 2021, the loss of employment in the thousands, economic inequity, peaceful
protests such as those from the Black Lives Matter movement, which resulted in violence
and police brutality, social injustices, the illumination of racism, white supremacy, civil
unrest, and on January 6™, 2021, the historical siege of the United States of America
Capitol, the “citadel of democracy” (CNN, 2021, January 6). All these renowned events
have compounded the stress of the COVID-19 pandemic and virtual learning. The public
is experiencing unprecedented emotional and economic distress and economic has not
been experience in their lifetime. It is critical that health and mental wellness will be
prioritize for all constituents to return to a sense of normalcy in the future. There will be a
need for a plethora of services and supports for all people. The abrupt closure of schools
and the move to virtual learning with the need to learn new technology and new ways of
teaching and learning, have brought on much stress and disconnect for educators,
students, and families alike.

It will be imperative that schools across the country institute a culturally
responsive curriculum, which will give students the opportunity to understand themselves
and others in society. Students learn through reading stories and seeing characters with

similarities in gender, race, ethnicity, language, economic status, religion, sexual
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orientation, and abilities. It will also be critical that the curriculum is embedded with
narratives and characters who are acknowledged and valued in text. The problems
stemming from the COVID-19 pandemic inadvertently created evolution and awareness,
and it is the duty of educators to help with the cultivation of students who are socially and
culturally aware and exhibit political consciousness which may lead to becoming
successful citizens with the capacity to intelligently question and challenge systems of
inequity to access, privilege, and power. A healthy future for education will require
healing from the trauma and emotional despair that have become the standard during the
COVID-19 pandemic (Teaching Matters, 2021).
Limitations & Directions for Future Research

While this study has many strengths and provides a unique look at teaching with
technology during the COVID-19 pandemic, limitations must be noted. One limitation of
this study was that there were no participants representing a rural area. The researcher
targeted rural and semi-rural area participants by contacting school administration in
those areas. There was email evidence that the administrators forwarded the recruitment
flyer to staff members, but they did not follow up with the researcher. My sample may be
different from another due to the fact that they were highly entrenched in the belief that it
is imperative to share their perspectives on virtual teaching during the COVID-19
pandemic, although they have their personal challenges. Others who did not make it their
priority to have their voices heard through this study, may have been too overwhelmed
with their daily challenges and mounting responsibilities of a new type of teaching.
Another limitation is that the sample was a small and involved only teachers within New

York state. However, this was purposely done based on the fact that the study was a
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dissertation requirement, which the researcher would like to expound upon its fulfillment.
It is a widely known fact that the unprecedented dawning of the COVID-19 pandemic,
has presented huge challenge to parents and students in the school system and brought on
a very unconventional education pathway for students at this time. The research
concluded that it was prudent to only focus on teachers in this initial study.

A future direction of this research would be a long-term study of the effectiveness
of remote instruction and learning utilizing multimodal platforms during the COVID-19
pandemic. Future studies could be mixed method with a wider range of participants such
as school leaders, teachers, students, parents, and families. Perhaps there will be more
qualitative and quantitative data available in the near future to conduct a more in-depth
study on the effects of virtual teaching on student’s instructional outcomes.

Conclusion

This study found that all participants believed that in-person learning cannot be
completely replaced by virtual or remote learning. The teachers all expressed their beliefs
that the future of education after COVID-19 will involve some variant of virtual learning.
The study’s analysis revealing six themes which were: The Pros and Cons of Remote
Teaching, Cameras and Engagement, “Sink or Swim”: Professional Development to
Teach Remotely, I am Not a Techie, But I am Learning, Stress and Disconnect, and
Education after COVID-19, will provide district and school leaders with invaluable
information on teacher support and development, parent engagement, closing the digital
divide, and the need for social emotional support to address a public health crisis, for all

to have a healthy mindset moving beyond the COVID-19 pandemic. It will be imperative
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that all constituents obtain and maintain the necessary skills in order to thrive and

successfully contribute to the new dynamic way of teaching and learning.
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APPENDIX A: TEACHER CONSENT FORM

&
st. .
johns

UNIVERSITY

St. John’s University
The School of Education
PhD in Literacy: Google Classroom & COVID-19

November 2020

Dear Teacher,

My name is Morlena T. Robinson. I am a New York City educator and doctoral student
conducting research on teachers’ experiences using Google Classroom. I would like to
invite you to participate in my doctoral dissertation study, “New Literacies and
Multimodalities Experience: A Phenomenological Study on Teaching with Google
Classroom During COVID-19” by participating in a virtual interview.

My objective is to learn more about the lived experience of teachers delivering
instruction via Google Classroom during the COVID 19 Pandemic. This study will be
conducted as part of my PhD requirements for The Literacy Program, The School of
Education at St. John’s University.

Prior to the virtual interview you will be asked to answer some basic demographics
questions. You will receive a Google Form Survey which you will utilize to answer these
questions.

You will be asked to participate in a one to one 45 minutes virtual interview to be
conducted via the Cisco WebEx platform (Zoom can be used if you prefer), to share your
experience with Google Classroom. During this interview you will be asked more open-
ended questions for example, “Why do you use Google Classroom in your practice?”
“What are some of the benefits of using Google Classroom?” What type of training have
you received on Google Classroom?” “What are some of the challenges posed by the
COVID-19 pandemic?” The interview will be audio-video recorded, and later transcribed
for data analysis purposes.

Prior to beginning the interviews and collecting demographic surveys, I will need you to
sign and date the Teacher Consent Form which will be sent to back to me via email. This
will give me permission to include data from our interview in the study analysis and

results.

Confidentiality of your records will be strictly maintained by using codes, and your
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identity will not be linked to any information you provide. There will be usage of
pseudonyms in the drafts and published dissertation. Data will be maintained on my
personal laptop and kept secured with a passcode. Any printout or hard copy will be kept
secured in a locked safe in my home until the completion of the dissertation project.
Your participation in this study is voluntary, and you will not be paid for participating.
You may refuse to participate or withdraw at any time without penalty.

If you need clarification on any part of this study, please feel free to contact me at
Morlena.Robinson18@StJohns.Edu or my faculty sponsor Dr. Kyle DeMeo Cook at
CookK@StJohns.Edu. If you have any questions about your rights as a research
participant, you can contact the University’s Institutional Review Board (IRB), St. John’s
University, Dr. Raymond DiGiuseppe, Chair Digiuser@StJohns.Edu/718-990-1955 or
Marie Nitopi, Coordinator, Nitopim@StJohns.Edu/718-990-1440.

Sincerely,

Morlena T. Robinson

Ph.D. in Literacy | Candidate, Spring 2021
St. John’s University, New York

The School of Education

PERMISSION TO PARTICIPATE
In

“New Literacies and Multimodalities Experience: A Phenomenological Study
on Teaching with Google Classroom During COVID-19.”

First Name Middle Initial Last Name

Signature Date

I give permission to be a participant in this study and be AUDIO-VIDEO TAPED during
the virtual interview.

O YES

0 NO
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APPENDIX B: RECRUITMENT FLYER

CALLING ALL EDUCATORSI!!!
Are you a CLASSROOM TEACHER-
Are you using GOOGLE CLASSROOM-

Have you been working Prior to and During the COVID-19 Pandemic?

If You Answer YES to these questions,
then PLEASE SHARE Your Experience in the Research Study Entitled:

New Literacies and Multimodalities Experience:
A Phenomenological Study on Teaching with Google Classroom During COVID-19

Google Classroom

WHEN: November 2020
WHERE: Virtual Meeting on WebEx or Zoom
WHO: Morlena T. Robinson
PhD in Literacy | Candidate Spring 2021
St. John’s University, New York
CONTACT INFORMATION: Morlena.Robinson1s@StJohns.Edu

TIME COMMITMENT: One Hour
(including 45 minute 1:1 interview)

BENEFIT: Your Contributions to the Field of Literacy During the COVID-19
Pandemic

PARTICIPATION: Confidential:
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APPENDIX C: OPEN ENDED INTERVIEW QUESTIONS

Open Ended Interview Questions will be used for the face-to-face interview recorded
via Cisco WebEx platform semi-structured interview portion of this study. (Zoom can be
used if preferred by the participant).

Script:
Hello...Jane/Jim (Pseudonym)

I genuinely appreciate that you are taking this time to meet with me today, thank you!
The purpose of this interview is to learn about the lived experiences of teachers using
Google Classroom during the COVID 19 pandemic. Please feel comfortable sharing your
thoughts and expressing how you feel about your experience on this platform. I also want
to remind you that I am recording our conversation so that I can remember all the details
that you share with me today. Do I have your permission to record the interview?

Our conversation is completely confidential, and you may choose to stop the interview at
any time. You may also skip any questions.

Can you confirm that you received and signed a copy of the consent form? Do I have
your permission to begin the interview?

What is the main reason why you use Google Classroom in your practice?

What are some of the main benefits of using Google Classroom?

How does Google Classroom impact student engagement in your practice?

How does Google Classroom facilitate or promote discussion in your practice?

How does Google Classroom help with your organization versus not using

Google Classroom?

Please comment about communicating with Google Classroom.

What are some of the issues you encounter when using Google Classroom?

What type of training have you received on Google Classroom?

Do you have adequate devices available for all students in your practice?

0. How has your experience been with internet connectivity issues while teaching

remotely?

11. Can you speak to any other forms of technology that you have used in conjunction
with Google Classroom?

12. Have you received training and support on all required and new technology that
you are expected to implement in your practice?

13. How has your practice changed since teaching remotely with Google Classroom?

14. What are some of the challenges posed by the COVID-19 pandemic?

15. Is there anything else you would like to share about your experience using Google

Classroom?

MBS

=0 e
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APPENDIX D: SURVEY DEMOGRAPHICS QUESTIONS

1. What gender do you identify with?

e Male

e Female

e Non-binary

e Other (Fill in the blank)
e Prefer not to say

2. What is your age? (Fill in blank)

3. What is your highest level of education?
e Bachelor’s degree
e Master’s degree
e Doctorate degree
e Other

4. Which subject area (s) do you teach?
Art

English language art

Foreign Language

Health

Mathematics

Physical Education

Science

Social Studies

Technology

5. Which grade level (s) do you teach? [Check all that apply]
Pre-Kindergarten

K-3

3-5

6-8

9-12

Transfer High School

Special Education

Gifted & Talented

Other

6. How many students do you teach in your practice? Write in answer

7. How many teachers and administrators work in your school?
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8. Which area of New York State is your school located in?

Urban area
Suburban area
Rural area
Other

9. Have you received any training on the Google Classroom platform? Write in answer

10. How would you rate your experience teaching with Google Classroom?

Basic Beginner

Developing

Intermediate

Master

Google Classroom Certified
Other

11. Have you been participating in Google Classroom professional development sessions

since school went to remote learning during the COVID-19 Pandemic?

12. Are you currently teaching virtual/remote classes on Google Classroom? Yes/No
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APPENDIX F: VIRTUAL TEACHING RESOURCES DURING COVID-19
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Resource
Bitmoji
Brainpop
Brilliant
CMP3

Delta Math
Doctopus
EdPuzzle
FlipGrid
Flocabulary
Giphy

Go Formative
Goobric
Google Docs
Google Drive
Google Forms
Google Hangouts
Google Maps
Google Meet
Google Slides
Google Voice
I-Ready

IXL
Jamboard
Kinvo
Nearpod
Newsela

No Red Ink
Padlet

Pear Deck
Pupilpath
Raz-Kids
Readworks
Ring Central
Savvas Realize
Simple K12
Skedula
Testwizard
YouTube

URL
bitmoji.com
brainpop.com

brilliant.org
mymathuniverse.com/cmp3

deltamath.com
tinyurl.com/doctopus-MTR
edpuzzle.com
info.flipgrid.com
flocabulary.com
giphy.com
goformative.com
tinyurl.com/goobric-MTR
docs.google.com
drive.google.com
forms.google.com
hangouts.google.com
maps.google.com
meet.google.com
slides.google.com

voice.google.com
login.i-ready.com

ixl.com
jamboard.google.com

kinvo.kinvolved.com
nearpod.com
newsela.com
noredink.com

padlet.com

peardeck.com
pupilpath.skedula.com

raz-kids.com

readworks.org
ringcentral.com

savvasrealize.com
simpleK12.com
skedula.com
testwizard.com

youtube.com
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